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Intellectual Property 
Statement

All materials, content, and forms contained in this 
training/presentation are the intellectual property of 
the Region One Education Service Center and are 
intended for use by session participant at the 
classroom, campus, or district level only. Materials are 
to be used “as is” without modification. 

Materials may not be used for personal benefit or 
financial gain or for use outside of the school system.
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Purpose: This informative session is designed to help Texas educators 
become familiar and prepare for the Bilingual TExES #164

➢ Content Objective: 
Today I will analyze processes of first- and second-
language acquisition and history of bilingual education.

➢ Language Objective: 
Today I will discuss theoretical frameworks regarding 

language acquisition and bilingual education. 
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http://www.tx.nesinc.com/

http://www.tx.nesinc.com/
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May 
contain 

field test 
questions

Final Scale 
Score based 

ONLY on scored 
questions 

5 HOURS 
80 Multiple 

Choice 
Questions
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• Competency I
• Foundation of Bilingual Education
• Concepts of bilingualism and biculturalism
• Creating an effective learning environment

• Competency II
• Processes of first- and second-language acquisition and development 
• Promote students’ language proficiency in (L1) AND (L2)

• Competency III
• Comprehensive knowledge of the development and assessment of literacy in L1
• Development and assessment of biliteracy

• Competency IV
• Comprehensive knowledge of content area instruction in L1 and L2
• Promote bilingual students’ academic achievement
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❖ 5 HOURS: pace yourself! 

❖ Identify and understand key words

❖ Analyze the scenario

❖ Reference terminology, to answer correctly.

❖ “Perfect educational context” 

❖ Do not consider your own experiences.

❖ Consider ELLs with other language background

❖ Keep an eye for choices with definitive words 

Become familiar with the content!
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Never Ever teacher-centered

Never Ever memorizing

Never Ever translating
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› Multiple-choice 
› Single: direct questions or incomplete sentence.
› Clustered: consists of stimulus and questions.  

› MORE THAN ONE question 
› Reading passage
› Description of an experiment
› Graphic / table 

› Unfamiliar question formats

› May include audio or video stimulus

› Interactive questions
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Student

ELL= English Language Learner

LEP = Limited English Proficient 

Language Teacher

L1= native language

L2= second language

ESL= English as a second language

ESOL = English Speakers of other languages

SI = Sheltered instruction

SIOP = Sheltered Instruction

Observation Protocol
PLD = Proficiency Level Descriptor 

ELPS = English Language Proficiency Standards 

OLPT = Oral Language Proficiency Test
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Basic    
Interpersonal 

Communication 
Skills

Cognitive Academic Language Proficiency

1-3 years

5-7 years

BICS

CALP

The Iceberg Theory
J. Cummins, 1981
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Social Language vs. Academic Language 

Separate Underlying 
Proficiency (SUP)

L2L1

L2L1

CALP

Common Underlying 

Proficiency (CUP)

J. Cummins, 1981
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The Iceberg Theory
J. Cummins, 1981

BICS L2          
1-3 years

BICS L1          
1-3 years

CALP L1+L2 

5-7 years
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In other words…  

L2L1

CALP

CALP Transfer                         
L1-L2

BICS  L2BICS  L1

J. Cummins, 1981

• Cognitive Academic Language 
Proficiency

Basic Interpersonal 
Communication Skills Basic Interpersonal 

Communication Skills

• Cognitive Academic Language Proficiency
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Cummins’ Quadrants: The Dimensions of Language

Social conversation 
(with gestures)

Storytelling with props

Cognitively Undemanding Language

BICS Basic Interpersonal Communication Skills

Social phone call

Note left on the refrigerator
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eMath lesson (with manipulatives)

Geography lesson with maps

Writing an Essay
Any content lecture

Multiple choice test

Cognitively Demanding Language

CALP Cognitive Academic Language Proficiency
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Krashen’s Input Hypothesis

Verbal 
communication 
task involving a 

two-way exchange 
of information

Opportunity for the 
less competent 

speaker to provide 
feedback on his/her 

lack of 
comprehension 

Negotiated 
modification of the 

conversation 

Comprehensible
Input

Acquisition

Source of input contains no 
structure / too far beyond 

person’s competence

Confirmation 
Check

Clarification
Comprehension 

Check
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Krashen’s Input Hypothesis

• Use more high frequency words

• Use gestures 

• Simplify sentence structure 

• Use visuals 

• Low speed and repetition 

• Showing your face (articulation)

• Inserting longer pauses 

• Intonation / volume change 

• Paraphrasing 

• Using discourse markers (right, 
now, etc.)

• Fewer words per clause
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Krashen’s Input Hypothesis

• Today, I’m gonna be talking 
about the United States’ 
southern neighbor – Mexico. 
We’ll be looking briefly at three 
things: the geography, the 
political system and the 
economy. First, let’s analyze the 
geography. 

• Today, I’m going to talk about 
Mexico, the country south of the 
United States.  I’ll talk a little 
about three things: the 
geography of Mexico, the 
Mexican political system and the 
Mexican economy.  First, we will 
learn about geography. 
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Krashen’s Affective Filter

• Learning is heavily dependent on mood and or emotions

• Learning is impaired if the learner is under stress

Comprehensible Input

Comprehensible Input
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• Acquires parts of language in a predictable order

• Certain grammatical structures are acquired early on

• Others structures are acquired later in the process

• Natural order cannot be accelerated 

• Scaffolding used to introduce more difficult language structures in 
order to accelerate language development. 

Krashen’s Natural Order Hypothesis
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Krashen’s Natural Order Hypothesis

Pre-Production (0 to 6 months) 

• Non-verbal 

• Draws and points 

Early Pre-Production (6 months to 1 year)

• Limited comprehension

• One – two-word responses  

Speech Emergence (1 to 3 years)

• Simple sentences 

• Good comprehension

• Grammar errors 
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Intermediate Fluency (3 to 5 years)

• Excellent comprehension 

• Few grammatical errors 

Advanced Fluency (5 to 7 years)

• Native level of speaking 

• Understanding figurative language

Krashen’s Natural Order Hypothesis
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The Acquisition  --------- Learning Distinction 
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• Relationship between cognitive development and language skills.

• Schemas as the basic building blocks of  cognitive models to enable us to 

• Form a mental representation of the world

• Exposed primarily to input that can be handled without difficulty

Source: Thompson, S. (2015). Jean Piaget’s theory on child language development. 

Taking info into previous schema Altering existing ideas or 
schemas to create new ones. 

Piaget’s Cognitivist Theory 
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Lev Vygotsky’s Social Interactionist Theory

• Social interactions play an 
important role in the 
construction of knowledge

• Developed concept of Zone 
of Proximal Development
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Noam Chomsky’s Nativist Theory

• Language acquisition and production is a natural process and an 
innate ability

• Biological brain mechanism called Language Acquisition Device 
(LAD) 

• Easy to make sense of the words because of exposure

• Understand structure and rules before they know many words

• Developed theory of Universal Grammar
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Skinner’s Behaviorist Theory

•External

Stimulus

• Internal

Response
•External

Response

•External

• Internal

Reward
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Making Connections
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How do these 

theories apply to 

your classroom?
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What are the two 

goals of Sheltered 

Instruction?

▪ Make Content Comprehensible

▪ Develop Academic Language
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Language Acquisition

According to second language acquisition research, ELLs benefit
from CONTENT AREA instruction that is accommodated to their need 
for comprehensible input; ACADEMIC LANGUAGE instruction 
integrated into content-area instruction; programs that hold 
HIGH EXPECTATIONS for students for academic success; and 
LANGUAGE PROFICIENCY standards that provide a common 
framework for integrating language and content instruction for 
English learners. 

A. language proficiency     B. academic language     C. content-area     D. high expectations
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Stay Focused– During Video

• What do you think is the content objective of the lesson? 

• What supports, if any, are you using to understand the lesson? 

• How are you feeling as you watch/listen to the video? 

• What connections can you make to our classrooms? 

• Select one word to describe this type of teaching.
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Reflective Questions – After Video

• What was the content objective of the lesson?  

• What supports did the teacher provide to help you comprehend the 
lesson?

• How else might the teacher make the lesson more comprehensible and 
help develop academic language? 

• How might this lesson be improved to make it interactive? 

• How were you feeling during the second part? 
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Sheltered Instruction

1. Connected to content and language objectives

3. It is an evaluative tool to   
ensure that students mastered 
the content at the end of the 
lesson. 

4. A model of instruction 
to develop 
comprehensible input 
and academic language

2. It is founded on 
the concept of 
providing 
meaningful 
instruction in all 
content areas.

5. Student interaction is a 
critical component of 
sheltered instruction. 

Find the Fib!
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The What and the How
• Content Objectives come from 

the TEKS

What am I going to learn?

• Language Objectives come 
from the ELPS

How will I demonstrate my 
learning through listening,
speaking, reading and/or 
writing?
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Content Objective

• Science TEKS:  Differentiate between structure and 
function in plant and animal cell organelles including 
cell membrane, cell wall, nucleus, cytoplasm, 
mitochondria, chloroplast and vacuole. 

Let’s Try It! 

• Content Objective:  Today I will compare and 
contrast the cell structures and functions of 
plants and animals.
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Language Objective:  Today I will write an essay comparing 
and contrasting plant and animal cells utilizing transitional 
phrases.

Content Objective and Language Objective

• ELPS: write using a variety of grade-
appropriate sentence lengths, patterns, and 
connecting words to combine phrases, 
clauses, and sentences

Let’s Try It! 
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ELPS-TELPAS Proficiency Level Descriptors

• The PLD’s describe how well ELLs at each proficiency level are 
able to understand and use English to engage in grade-
appropriate academic instruction. 
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Global Definitions of the Proficiency Levels Key Features
Beginning 
Beginning students have little or no ability to understand and use English. They may know a 
little English but not enough to function meaningfully in social or academic settings. 

Beginning Little or no English 
ability 

Intermediate 
Intermediate students do have some ability to understand and use English. They can function in 
social and academic settings as long as the tasks require them to understand and use simple 
language structures and high-frequency vocabulary in routine contexts. 

Intermediate Limited ability, 
simple language structures, 
high-frequency vocabulary, 
routine contexts 

Advanced 
Advanced high students have attained the command of English that enables them, with 
minimal second language acquisition support, to engage in regular, all-English academic 
instruction at their grade level. 

Advanced Ability to engage in 
grade-appropriate academic 
instruction with second 
language acquisition support 

Advanced High 
Advanced high students have attained the command of English that enables them, with 
minimal second language acquisition support, to engage in regular, all-English academic 
instruction at their grade level. 

Advanced High Ability to 
engage in grade-appropriate 
academic instruction with 
minimal second language 
acquisition support 
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Cooperative 
Learning 

Using 
comprehensible 

input

Valuing ELLs’ 
native language

Learning is 
relevant to 
ELLs’ lives

Playing 
language 

games

Role-playingDeveloping CALP
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Language Proficiency Assessment Committee (LPAC) 
Responsibilities

Identification of ELLs

Assessment and Documentation Review

Placement

Recommend Instructional Methodology/Interventions

Determine assessment and linguistic accommodations

Parent Approval

Annual Review of Progress

Exiting/Reclassification

Monitoring M1s & M2s
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English Learner (EL) Identification
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The Iceberg Theory

Basic           
Interpersonal 

Communication Skills

Cognitive Academic Language Proficiency

1-3 years

5-7 years

BICS

CALP
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Bilingual 

Dual One 
Way

Dual Two 
Way

Transitional 
Early Exit

Transitional 
Late Exit

ESL

Content 
Based

Pull Out
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When is Bilingual Education Required?
19 TAC 89.1205, 89.1210

(a) The law requires that each school district or charter 
school which has an enrollment of 20 or more ELLs of the 
same language classification in the same grade level 
district wide shall offer a bilingual education program for 
ELLs in grades Pre-K through 5th; Grade 6 shall be included 
when clustered with elementary grades. 

Texas  Education Agency  (2019)
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When is ESL required?
19 TAC 89.1205 (d) & 89.1210

(d) The law requires that all ELLs for whom a district is not 
required to offer a bilingual education program shall be 
provided an ESL program, regardless of the students’ 
grade levels and home language, and regardless of 
the number of students. 

Texas  Education Agency  (2019)
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§89.1225. Testing and Classification 
of Students

(h) For exit from a bilingual education or English as a 
second language program, a student may be classified 
as English proficient at the end of the school year in 
which a student would be able to participate equally in 
a general education, all-English instructional program. 

This determination shall be based upon all of the 
following:
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§89.1225. Testing and 
Classification of Students

(2)(i)  A student may not be exited from the 
bilingual education or English as a second 
language program in prekindergarten or 
kindergarten. A school district must ensure that 
English language learners are prepared to meet 
academic standards required by the TEC, 
§28.0211. 
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The Prism Model: Thomas & Collier, 1995
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Objective analysis of other 
cultures

Understanding of beliefs and 
practices 

Relative to the individual’s social 
context

No judgement of other cultures or 
its characteristics 

No culture comparison

No hierarchy in cultures 
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Difficult to 
see 

Edward T. Hall's Cultural Iceberg Model
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Primary goal of dual language education 

Similarities and differences are observed and utilized as opportunities

Incorporates learning experiences rich in culture

Stimulates the learner’s brain

Integrates collaborative learning

Fosters equitable education
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› Affirms their identity  
› Builds self-esteem
› Creates an inclusive environment
› Demonstrates compassion and empathy 

Culturally  
Irrelevant
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Spanish Literacy Development English

The building blocks of literacy begin 
with the vowels and then move to 
consonants to formsyllables.

Vowels and Consonants The building blocks of literacy are the 
names and sounds of each letter, which 
are taught very systematically.

Names of letters are learned formally 
once students have learned the letter 
sounds and can form syllables. 

Alphabet and initial 
sound

Knowing initial letter names and sounds 
are predictors of reading success.

Phonological awareness occurs through 
writing, not through oral language 
development. 

Rhyming Understanding and developing onset 
and rime is fundamental to be able to 
decode and understand the relationship 
between sound and symbol 

Understanding how to chunk words 
into syllables is the most important skill 
in emergent literacy 

Syllables The role of syllabification is not as strong 
and it is emphasized later –

There is no real need for sight words 
since all words can be decoded. 

Sight words This is a list of words that cannot be 
decoded and do not follow regular rules. 
The list must therefore be memorized. 



© 2021

Building Words
Develop student's phonemic 
awareness, letter sound 
associations, common English 
phonograms, phonetically 
irregular words, high frequency 
words: 

› beginning sounds

› ending sounds
English

Spanish
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Sight Word Activity

• Use hands on to introduce and or 
reinforce concepts

• Pre-teach vocabulary and teach 
them to use words in sentences

• Incorporate writing

English

Spanish
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Minimal Pairs

• Utilize pairs of words to target  
phonology awareness

English

Spanish
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Rhyming Word Activity

1. Use word families

2. Hands on games

3. Using words in context

4. Write words with a rhyming pattern

English

Spanish
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English

Spanish

Syllables
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CALP Transfer                         
L1-L2

BICS  L2BICS  L1

J. Cummins, 1981

• Cognitive Academic Language Proficiency

Basic Interpersonal Communication Skills
Basic Interpersonal Communication 

Skills
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iy 
(igual)

uw 
(uva)

ε(ego)
ow 

(oso)

a (al)

FRONT CENTER BACK

HIGH

MEDIUM

LOW

Spanish Phonology
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iy (meat)

I (mitt)

uw 
(pool)

Ư (pull)

ey (mate) 

ε (met)
ə (mutt)

ow 
(coat)

æ (mat) a (pot)
o 

(caught)

FRONT CENTER BACK

HIGH

MEDIUM

LOW

English Phonology
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Reading in English is DISTINCT! 

Phonemic 

Awareness
PhonicsPhonology

working at the smallest unit of 
sound, e.g. isolating individual 
sounds. 

producing the sounds connecting sound and print
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Language Experience Approach
• Interrelates Language Arts

• Uses children’s experiences as basis for reading 

• Provides a common experience so every student has a reference 
point

• Materials are learner-generated

• Integrates reading, writing, listening, and speaking

• Difficult vocabulary and grammar are determined by learner's own 
language use

• Learning and teaching are personalized, communicative, creative
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SPEAKING
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WRITING



© 2021

LISTENING
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READING
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Language Experience Approach

In the classroom In the community

Preparing food (sandwich, 
popcorn)

Taking Fieldtrips

Making cards  (thank you 
notes)

Mapping the school or 
neighborhood

Class projects
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What are ELPS?
ELPS are federally required instructional standards designed to ensure 
that EL acquire English proficiency. 

19 Texas Administrative Code 

Chapter 74. Curriculum Requirements Subchapter A. Required 
Curriculum 74.4 English Language Proficiency Standards (ELPS) 

Adopted December 2007
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ELPS: How they are organized?
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STAAR

TELPAS

E
L
P
S

T
E
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TEKS vs. ELPS
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Types of 
Assessment

Diagnostic

(Before)

Formative 

(during)

Summative
(after)

Authentic

(throughout)
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Authentic Assessments

• Developed within the context of the classroom 

• Provides direct measure of student’s ability 

• Shows how student learns, the strategies used 

• Reveals higher-order thinking skills: synthesis, inference, etc.

• Informal – ongoing, performance and content based 

• Authentic – contextualized or “real world” tasks 
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Authentic Assessments

• Oral interview 

• Story or text retelling 

• Writing samples 

• Projects/Demonstration

• Constructed response items 

• Teacher observations

• Portfolios
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